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Lyppard Grange Primary School
Feedback for Learning Policy

This feedback for learning policy aims to support children in their learning by recognising the
invaluable role effective feedback plays in enabling children to make progress. We believe that by
commenting constructively on a child’s work, identifying strengths and areas for improvement we can
encourage children to have a sense of pride in their achievements and help them to persevere and
strive for continuous improvement.

In applying all aspects of this policy, we recognise that the retention of each child’s self-confidence is
critical to successful learning and it is essential that pupils continue to feel valued and good about
themselves, particularly at times when progress may by slower.

Purpose

Our policy is underpinned by the evidence of best practice. At Lyppard Grange Primary School we
believe that the purpose of feedback for learning is:

e To help pupils make progress and promote higher standards
e To provide strategies for pupils to improve
To encourage, motivate, support and promote positive attitudes
To inform planning and structure the next phase of learning
To provide information for assessment
To provide constructive advice
To recognise achievement and effort
To show pupils we value their work
To correct errors and address misunderstandings
To allow pupils to reflect on their own performance and to set targets for further
improvement
e To encourage pupils to have a sense of pride in their work

Key Principles

At Lyppard Grange Primary School the sole focus of feedback should be to further children’s
learning, therefore feedback should:

e Be constructive

e Be timely and respond to the needs, attainment and ability of the individual learner

e Be related to specific learning objectives, success criteria and/or curricular targets which the
pupils will know in advance of starting a task
Ensure pupils know how well they are doing and what they need to improve to make further
progress
Provide pupils with opportunities to assess their own work and that of others after careful
structuring by the teacher




Type and Frequency of Verbal Feedback at Lyppard Grange

We believe that verbal feedback to a child, whilst a task is being completed or as part of the next
phase of learning, is the most effective method for supporting progress.

e This is the most frequent form of feedback
e It has immediacy and relevance as it leads to direct pupil action

e Verbal feedback may well be directed to individuals or groups of pupils; these may or may
not be planned for, but will be based on acute and strategic assessment for learning

Type and Frequency of Peer Feedback and Self-Reflection at Lyppard Grange

Children may, where appropriate, self-check, or comment upon another child’s work. Children are not
permitted to write upon one another’s work. Teachers will always review this.

e Peer feedback is shown by research to be one of the most effective modes of feedback

e Effective peer feedback is rigorously structured and modelled by the teacher

e Pupils need to be well trained over time to effectively peer asses one another — this process
will be led by all teachers
When completing self-reflection tasks, pupils need an explicit and clear structure to identify
their learning needs
Erasers are used with caution and their use is controlled by teachers. Errors are left as useful
indicators of misunderstanding and misconception. Corrections made alongside errors enable
us to see when such mistakes have been addressed and rectified

Feedback in practice at Lyppard Grange

Individual Targets

Feedback should inform the child of the progress they are making and the target they need to work
towards to improve. In writing, maths and reading tasks, the target will be shown in the title. The
teacher will indicate whether a target has been met by highlighting the target in pink. If a child has
started to make progress towards a target, it will be hatched in pink and if a child has not met their
target, it will be highlighted in blue. Targets will be taken from the online tracking system (Insight)
but should be written in language appropriate to the age and stage of the children. These will be
shared and discussed with the children.

Specific Details for Year Groups and Key Stages

This policy will be used throughout the school, but the details below will quide teachers in specific
year groups as to any particular applications for pupils within their area. We recognise that feedback
will need to be adjusted to match the ability and needs of specific children.

Foundation Stage

All feedback provided to children in Early Years is given verbally. Often feedback will take the form
of intervention in a child’s activity or play, designed to move learning forward. However, as across
the rest of the school, it is crucial that even the youngest of children understand what it is they have

done well and what they need to work on to progress. Adults working with Early Years children are
encouraged to time their interventions carefully so that they promote further investigation and




enquiry amongst the children, building on from what the child has done already. Observations from
teacher-led activities are written into children’s individual ‘Learning Journeys’, and are used to plan
next steps in learning.

Year 1

Children starting Year 1 will continue to receive verbal feedback, as detailed in the EYFS guidance
above. The KS2 model will be adopted in a simplified form as the year progresses. Assessment
observations are written into children’s individual ‘Learning Journeys’, and are used to plan next
steps in learning. In addition to this, the children will have their targets for reading, writing and
maths shown in the title. Within written tasks, toolkits (success criteria) will be shared verbally with
children and spelling errors will be indicated by highlighting the sound(s) within the word which has
been incorrectly identified, with a focus on subject-specific words, high frequency words or specific
spelling patterns up to a maximum of 3 words (see Spelling Policy for further details and Appendix A
for examples).

Correct calculations will be identified with a pink highlighter and any errors in calculation will be
identified with a blue dot. Highlighting is introduced as children become ready for this style of
feedback.

Year 2 — Year 6
Verbal feedback remains the predominant form of feedback in Years 2 — 6.

Throughout a lesson, children will receive timely and targeted feedback. This will be evidenced by
improvements made by the children in their work.

After a lesson, when appropriate, the teacher will complete a feedback sheet in their feedback book
(see Appendix B) which will be used to plan next steps in learning. The teacher will plan a whole
class feedback session, using the notes from the sheet as an aide-memoire, adapt the following lesson
as appropriate or modify future planning to tackle identified next steps. Where appropriate, the start
of the next lesson will begin with sharing good examples, identifying common errors in basic skills
and addressing common misconceptions that have been identified. However, there will be occasions
where it is more appropriate for feedback to be used to guide future lessons. Children will then have
time to respond to feedback, taking real ownership of their learning. The implementation of the
feedback may take place by editing an existing piece of work or by completing a new task; this will
be identified on the whole class feedback sheet. Individual, targeted feedback will be given where
needed.

In addition to this verbal feedback, there are a small number of annotations that teachers may use
to support children with the implementation of feedback (see Appendix A):

e Targets will be highlighted as detailed in the Individual Targets paragraph above

e Spelling errors are indicated by highlighting the sound(s) within the word which has been
incorrectly identified, with a focus on subject-specific words, high frequency words or specific
spelling patterns up to a maximum of 5 words (see Spelling Policy for further details)

If a child has missed out a word or phrase, indicate this using a ” in the space where the
word or phrase has been missed

Missing punctuation is shown by a small line using blue highlighter where it has been missed.
Inaccurate punctuation is shown by underlining the error in blue highlighter. If punctuation
errors are consistent across a class/group, this should be tackled in feedback sessions. This
can include incorrect capitalisation.




A straight line underneath a verb indicates the tense is wrong and a double line under 2 or
more words indicates ineffective repetition.

When marking, identify one area which the child needs to work on; aim for no more than 6
groups within the whole class. If you need to focus children in feedback sessions, use a
vertical blue highlighted line in the margin to show them which section/sentence they need to
focus on when editing. Feedback sessions should then clarify what needs editing within that
section.

Children use a green ‘polishing pen’ to make improvements and corrections — this enables us
to see the impact of feedback and how children respond. For extended written work, children
will use alternate lines only. This allows space for corrections or rewriting to take place
Correct calculations are identified with a pink highlighter and any errors in calculation will
be identified with a blue dot

If there is an element of the task which the child has not completed or needs to go back and
look at, this can be underlined in blue highlighter to draw their attention to it

Feedback by adults other than the teacher

Teaching Assistants make valuable contributions to children’s learning and progress. TAs are able to
provide immediate feedback during a lesson, which includes marking calculations in maths. TAs
should inform the teacher of pupils’ progress in a lesson.

Supply Teachers

Supply teachers are expected to give feedback in line with this policy and a succinct crib sheet is
provided to support with this. Feedback sheets completed by Supply teachers should be indicated
with ST. This aids monitoring processes.

Success Criteria for this Policy

We know our policy for feedback for learning is working if:

e There is evidence of feedback sheets and assessment observations being completed

e There is evidence of feedback informing future planning

e There is evidence of pupils responding to feedback and implementing next step targets as
evidenced in whole class feedback sheets and in assessment observations in learning journeys

Monitoring

We will ensure that this policy is being implemented and followed consistently throughout the school
by carrying out regular and routine book scrutiny. This is the responsibility of the Senior Leadership
team and subject leaders as part of the school’s monitoring processes. Feedback on how effectively

this policy is being implemented will be provided through staff meetings, liaison with individual
members of staff, and through reports to the governing body.

Rewarding curriculum work and academic progress

Gold awards

These are awarded for academic/curriculum achievement or for achievements within our learning
values and should be in line with children’s individual abilities so as to ensure a consistent and fair
yet differentiated reward system. Gold awards may be given when a child has done an exceptional
piece of curriculum work in comparison to their normal individual attainment, or has demonstrated
one of our learning values across the school day. These are awarded by staff and a letter is to be
sent home to parents. These are then recorded in the ‘Golden Book’. Names are read out on a




weekly basis in Congratulations Assembly and children receive a gold sticker. Teachers are required
to keep a record of gold awards to ensure fairness and consistency of use.

Congratulations Assembly
These assemblies are used to praise and reward children’s individual achievements during the week.
Gold stickers are presented and one child (or small group of children in the case of paired or group
work) from each class is selected by the class teacher to show and celebrate their work or
achievement. In turn, each teacher announces who they are recognising and why. The child is invited
to the front and encouraged to share what they have been doing, with support from their class
teacher, and then presented with a personalised certificate. Parents are informed via e-mail on a
Wednesday that their child will be in Congratulations Assembly on a Friday. Where possible, this is
kept a surprise for the child being rewarded. During the assembly, each child is presented with a
‘Lyppard Grange’ prize. It is the class teachers’ responsibility to keep a record of the children who
have been congratulated so that all children’s efforts are recognised through the year and every child
is rewarded once in each academic year. The prizes should be given as below:

EYFS  badge

Y1 pencil

Y2 rubber

Y3 sharpener

Y4 ruler

Y5 pen

Y6 pencil case

These assemblies take place on a weekly basis every Friday. KS2 assembly begins at 9:00am and
EYFS/KS1 assembly begins at 3:00pm

The school also aims to acknowledge the efforts and achievements of children out of school, e.g.
music or swimming certificates. These are shared and celebrated in classrooms.

Policy Review

This policy was developed after an initial pilot phase in the following year groups and subjects: Year
2 Maths and English; Year 5 Maths; Year 6 English.

Established October 2019
Reviewed October 2022
Reviewed September 2024




APPENDIX A - Example of feedback in Year 1
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APPENDIX A - Example of feedback in KS2

This is an example of a Year 6 child’s work which has been edited following a feedback session.

Target highlighted as the child
has achieved it
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APPENDIX A - Example of feedback in maths
Targets highlighted as the

child has achieved it
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Ccomplete the divisions.
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Pink highlighter
indicates correct
calculations

Blue dot
indicates an
error. The child
would be
expected to
correct this in
polishing pen
following
feedback session.




APPENDIX B

Example of feedback pages for maths (Years 2-6)

Leszon Target:

Objective met including Star performers indicated witha *

Do It Twist It Deepen It

Supported in lesson Mizconceptions/Errors/Barriers to learning

Prezentation Incomplate work

What next?
Further support required for Individuals/small groups




APPENDIX B

Example of feedback pages for all other subjects (Years 2-6)

TARGET:

Date:

Objective not met

Star performers:

Supported in lesson:

Prezentation:

Incomplate work

Mizconceptions/errors:
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Next steps:




